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Stated Objectives: 
 
TEK # and SE 

 
STRAND 1: DEVELOPING AND SUSTAINING FOUNDATIONAL LANGUAGE SKILLS.  
 
6.1: Developing and sustaining foundational language skills: listening, speaking, discussion, and 
thinking – oral language. The student develops oral language through listening, speaking, and 
discussion. Students are expected to: 
 
STRAND 2: COMPREHENSION SKILLS. 
 
6.5: Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. 
The student uses metacognitive skills to both develop and deepen COMPREHENSION of 
increasingly complex texts Students are expected to: 
 
6.5(A) establish purpose for reading assigned and self-selected texts 
6.5(B) generate questions about text before, during, and after reading to deepen understanding 
and gain information 
6.5(C) make, correct, or confirm predictions using text features, characteristics of genre, and 
structures 
6.5(E) make connections to personal experiences, ideas in other texts and society 
6.5(F) make inferences and use evidence to support understanding 
6.5(G) evaluate details read to determine key ideas 
6.5(H) synthesize information to create new understanding 
 
STRAND 3: RESPONSE SKILLS. 
 
6.6: Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The 
student RESPONDS to an increasingly challenging variety of sources that are read, heard, or 
viewed. Students are expected to: 
 
6.6(A) describe personal connections to a variety of sources including self-selected texts 
6.6(B) write responses that demonstrate understanding of texts, including comparing sources 
within and across genres 
6.6(C) use text evidence to support an appropriate response 
6.6(D) paraphrase and summarize texts in ways that maintain meaning and logical order 
6.6(E) interact with sources in meaningful ways such as note taking, annotating, freewriting, or 
illustrating 
6.6(G) discuss and write about the explicit or implicit meanings of text 
6.6(H) respond orally or in writing with appropriate register, vocabulary, tone and voice 
6.6(I) reflect on and adjust responses as new evidence is presented 
 
STRAND 4: MULTIPLE GENRES. 
 
6.7: Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts – 
LITERARY ELEMENTS. The student recognizes and analyzes literary elements within and 
across increasingly complex traditional, contemporary, classical, and diverse literary texts. 
Students are expected to: 
 



6.7(A) infer multiple themes within and across texts using text evidence 
6.7(B) analyze how the characters’ internal and external responses develop the plot 
6.7(C) analyze plot elements, including rising action, climax, falling action, resolution, and non-
linear elements such as flashback 
6.7(D) analyze how the setting, including historical and cultural settings, influences character and 
plot development 
 
6.8: Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts – 
GENRES. The student recognizes and analyzes genre-specific characteristics, structures, and 
purposes within and across increasingly complex traditional, contemporary, classical, and 
diverse texts. Students are expected to: 
 
6.8(A) demonstrate knowledge of literary genres such as realistic fiction, adventure stories, 
historical fiction, mysteries, humor, and myths 
6.8(B) Analyze the effect of meter and structural elements such as line breaks in poems across a 
variety of poetic forms. 
6.8(C) Analyze how playwrights develop characters through dialogue and staging. 
6.8(D) Analyze characteristics and structural elements of informational text, including: 
6.8(Di) the controlling idea or thesis with supporting evidence; 
6.8(Dii) features such as introduction, foreword, preface, references, or acknowledgements to gain 
background information; and 
6.8(Diii) organizational patterns such as definition, classification, advantage, and disadvantage. 
6.8(E) analyze characteristics and structures of argumentative text by: 
6.8(Ei) identifying the claim 
6.8(Eii) explaining how the author uses various types of evidence to support the argument 
6.8(Eiii) identifying the intended audience or reader 
6.8(F) analyze characteristics of multimodal and digital texts 
 
STRAND 5: AUTHOR’S PURPOSE AND CRAFT. 
 
6.9: Author’s purpose and craft: listening, speaking, reading, writing, and thinking using 
MULTIPLE TEXTS. The student uses critical inquiry to analyze the authors’ choices and how 
they influence and communicate meaning within a variety of texts. The student analyzes and 
applies author’s craft purposefully in order to develop his or her own products and performances. 
Students are expected to: 
 
6.9(A) explain the author’s purpose and message within a text 
6.9(B) analyze how the use of text structure contributes to the author’s purpose 
6.9(C) analyze the author’s use of print and graphic features to achieve specific purposes 
6.9(D) describe how the author’s use of figurative language such as metaphor and 
personification achieves specific purposes 
6.9(E) Identify the use of literary devices, including omniscient and limited point of view, to achieve a 
specific purpose 
6.9(F) analyze how the author’s use of language contributes to mood and voice 
6.9(G) explain the differences between rhetorical devices and logical fallacies 
 
STRAND 6: COMPOSITION. 
 
6.10: Composition: listening, speaking, reading, writing, and thinking using multiple texts – 
WRITING PROCESS. The student uses the writing process recursively to compose multiple 
texts that are legible and uses appropriate conventions. Students are expected to: 
 
6.10(A) plan a first draft by selecting a genre appropriate for a particular topic, purpose, and 
audience using a range of strategies such as discussion, background reading, and personal 
interests 
6.10(B) develop drafts into a focused, structured, and coherent piece of writing by: 
6.10(Bi) organizing with purposeful structure, including an introduction, transitions, coherence 
within and across paragraphs, and a conclusion 
6.10(Bii) developing an engaging idea reflecting depth of thought with specific facts and details 
6.10(C) revise drafts for clarity, development, organization, style, word choice, and sentence 
variety 



6.10(D) edit drafts using standard English conventions, including: 
6.10(E) publish written work for appropriate audiences 
 
6.11: Composition: listening, speaking, reading, writing, and thinking using multiple texts – 
GENRES. The student uses genre characteristics and craft to compose multiple texts that are 
meaningful. 
 
6.11(A) Compose literary texts such as personal narratives, fiction, and poetry using genre 
characteristics and craft 
6.11(B) Compose informational texts, including multi-paragraph essays that convey information 
about a topic, using a clear controlling idea or thesis statement and genre characteristics and craft 
6.11(C) compose multi-paragraph argumentative texts using genre characteristics and craft 
 
STRAND 7: INQUIRY AND RESEARCH. 
 
6.12: Inquiry and research: listening, speaking, reading, writing, and thinking using MULTIPLE 
TEXTS. The student engages in both short-term and sustained recursive inquiry processes for a 
variety of purposes. 
 

See Instructional Focus Document (IFD) for TEK Specificity 
Key 
Understandings 

● Researchers ask questions and develop a plan for answering them to gain knowledge and 
experience new discoveries. 

● Researchers gather information and systematically record the information they gather to gain 
knowledge and experience new discoveries. 

● Researchers gather and present findings from different sources for specific purposes. 
● Multimedia presentations provide an effective approach to share ideas on a given topic. 
● Authors choose language and form for audience and purpose. 
● Readers use strategies to support interpretation of text. 
● Understanding new words and concepts enhances comprehension and oral and written 

communication. 
Misconceptions ● Students need clarification on summarization, paraphrasing, and plagiarism. Plagiarism means 

using another person’s written work or idea and claiming it as one’s own original work. To protect 
against plagiarism writers, artists, and publishers have copyrights, which are the legal rights to 
control the use and reproduction of their works. Students must learn to summarize, paraphrase, 
synthesize, and explain information in their own words to assure they don’t plagiarize. They must 
learn to cite their sources to give credit to the original authors and works. 

Key Vocabulary  ● Bibliographic Information 
● Paraphrase 
● Plagiarize 
● Summarize 

Suggested Day  
5E Model 

Instructional Procedures 
 (Engage, Explore, Explain, Extend/Elaborate, Evaluate) 

Materials, 
Resources, 
Notes 

 
Day 1 
Monday, 
April 11th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will explore and evaluate our successes and 
challenges on the Reading P-STAAR, and obtain a better indication as to what 
skills need to be focused on prior to the STAAR test in May. 
 
Warm-Up: Display a unique picture and/or words/phrases on the screen 
pertaining to today’s lesson such as a detective, a magnifying glass, an exit 
room adventure, the acronym TEKS, etc. Ask students to infer what today’s 
lesson will be about based on the picture/words/phrases and provide evidence 
behind their thought process. An activity similar to this should occur on a daily 
basis in order for students to practice their inferencing and text evidence skills. 
 
● What are TEKS? 
● Why are they important? 
● What TEKS are crucial in helping to better attack the STAAR and be 

successful? 

 
● Conference 

Sheets 
● Picture 

and/or Words 
or Phrases 

● Stuff2Know 
Handout 
(TEKS) 

● Digging Into 
the TEKS 
Handout 

● Inference 
PPP 

● The Case of 
the Missing 
Camera 



● Provide students with the 5 TEKS that will be focused on for the next 
several weeks (6.5E, 6.5F, 6.6C, 6.6D, and 6.8Di) along with both the 
“teacher” and “student” verbiage. [Stuff2Know] 

● In order to better understand the TEKS and what they represent, use the 
chart [Digging Into the TEKS] to show students the P-STAAR questions 
that align with 6.5E, 6.5F, 6.6C, 6.6D, and 6.8Di so they have a better 
understanding of what will be focused on over the next several weeks. 
While reading through the questions and discussing the TEKS, as a class, 
write down clues or key words (infer) that indicate why each question may 
fall under a specific TEK. Samples have been provided. 

● Discuss the importance of inferencing by showing the PPP. 
● While students are working on an inferencing activity [The Case of the 

Missing Camera – students should be answering in complete sentences 
and not one word answers. When they are finished with their 2 sets of 
pictures, they choose one picture and write a fictional story or an expository 
text.], teachers will conference with students regarding successes and 
hurdles from the P-STAAR. This is an on-going activity and should be 
completed every day until all students have met with the teacher. 

 
Closing Activity: Provide students with a post-it or index card and ask them to 
summarize today’s lesson in one sentence. 
 
Framing the Lesson: I will have a better understanding of how to approach 
the 6th grade Reading STAAR test, along with my strengths and weaknesses, 
and how I can use my critical thinking skills to help improve in the following 
areas: inferencing, text evidence, paraphrasing/summarizing, making 
connections, and the components of informational text (such as controlling idea 
or thesis). 
 

(Inference 
Activity) 
 

 
Day 2 
Tuesday 
April 12th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through an expository paired passage as a 
class in an effort to make connections, infer, find text evidence, hone our 
paraphrasing and/or summarizing skills, dissect informational text, and practice 
our strategies. 
 
Warm-Up: As students walk in the door, hand them the “One Man Band” chart. 
On the back of the paper, ask them to infer what they believe this video will be 
about based on the title, picture, and questions. Encourage students to provide 
evidence that supports their inference. Play the Pixar Studios film short entitled 
“One Man Band” https://www.youtube.com/watch?v=454nNoD6-TI. While 
students are watching the mini-film (4:34 minutes), they need to provide 
inferences, in addition to clues/evidence, then write a one sentence summary 
of the story. Spend time discussing student inferences and the evidence. 
 
● Discuss the strategy for working through paired passages. 
● Conduct pre-reading strategies for informational text along with “prep 

work”, such as highlighting important words in the questions, writing down 
the strategies to use when faced with expository text, re-writing difficult 
questions, etc. 

● Read through paired passage #1 (“Looking to the Sky”) as a class. The 
teacher will stop throughout the reading process to make connections, 
infer, explore text evidence, paraphrase/summarize important sections, 
explain the parts and pieces of informational text, determine the controlling 
idea, and apply strategies. 

● Answer questions 22 and 24 as a class, making sure students know what 
TEKS are being addressed. 

● Read through paired passage #2 (“The Ironman Robot”) as a class. The 
teacher will stop throughout the reading process to make connections, 
infer, explore text evidence, paraphrase/summarize important sections, 
explain the parts and pieces of informational text, determine the controlling 
idea, and apply strategies. 

 
● “One Man 

Band” Chart 
● Paired 

Passage 
from 2015 
STAAR: 
“Looking to 
the Sky” + 
“The Ironman 
Robot” (11 
questions) 

● Video Clips 
for SmartBird 
and Mr. 
Evolta 

● Teacher-
Made 
Reading 
Passage 
Sample 
(optional) 

● Conference 
Sheets 



● Answer questions 25, 27, 28, 29, and 30, making sure students know what 
TEKS are being addressed. 

● Answer questions 31, 32, 33, and 34, noting that when there are questions 
pertaining to both passages, the TEK will most likely be 6.5E. 

● In order to make connections with the text, show videos that correspond 
with the reading passages. Smart Bird: 
https://www.youtube.com/watch?v=nnR8fDW3Ilo Mr. Evolta: 
https://www.youtube.com/watch?v=PlAGuDm2DiU 
 

Closing Activity: Provide students with a post-it or index card and ask them to 
summarize today’s lesson only using 10 key words. The key words cannot form 
a sentence and should not contain a, an, the, etc. Explain to students that this 
is called the GIST. 

 
Additional Assistance: It may be advantageous for the teacher work 
through one of the passages prior to the lesson in order to show how to 
effectively use strategies. Based on the class, this can be distributed 
before the lesson to use as a guide, or after the lesson as something for 
the students to study. A quiz can be created and given that reviews the 
strategical aspects of effectively working through an expository reading 
passage. This could also be a method used during tutoring. 

 
Framing the Lesson: I will know the components of expository text and how to 
use the following skills as I am actively working through this type of reading 
passage – paired passage strategies, making connections, inferencing, 
locating text evidence, paraphrasing/summarizing, and general reading 
passage strategies. 
 

Day 3 
Wednesday, 
April 13th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

Framing the Lesson: We will focus on the importance of locating text 
evidence, which is information (details, facts, events, etc.) provided in a text to 
support an inference, a main point, a claim, or a conclusion.  
 
Warm-Up: In partners, students work through a mini-passage entitled “The 
Return of the Wolf” which focuses on inferencing. In addition to using 
strategies, answering questions, and HIGHLIGHTING the TEXT EVIDENCE 
for each of the questions, using their Stuff2Know reference sheet, ask 
students to label which TEK applies to each question. As a class, review the 
answers and spend time discussing the TEXT EVIDENCE that applies to each 
question, then ask students the question at the bottom of the passage and 
discuss. Remind students that one of their focus TEKS is 6.8Di, which applies 
to determining the different characteristics of informational text. 
 
Answer Key: 1) C, 2) A, 3) D, 4) A      
The article is organized by cause and effect. It tells the effects of wolves’ 
absence and presence in Yellowstone National Park. 
 
● Divide students into groups and give each one a paper bag containing 

items, pictures, quotes, etc. For example, there could be a bag that holds 
sunglasses, a map, lyrics to a song, earbuds, etc. Ask the groups to look at 
the items and determine the following information [one student should be 
designated as the note-taker]: (1) What is the controlling idea of this bag? 
(2) Provide text evidence to support your inference. (3) What connections 
can you make with the items in the bag? Why are you making these 
connections? How do these connections help you determine or support 
your inference of the controlling idea? (4) Write a paraphrase or summary 
of the bag’s items that is not simply a list of the items.(5) Did writing down 
this information help confirm your controlling idea? (6) Do you think your 
controlling idea needs to be altered?  

● Distribute the POWER of 3 handout. 

● Mini-
Passage: 
“The Return 
of the Wolf” 

● Controlling 
Idea Bags 

● Power of 3 
Chart 

● Who Is the 
Speaker #7, 
#8, #9, and 
#10 

● Mini-
Passage: 
George 
Washington 

● Conference 
Sheets 



● In their groups, students complete the POWER OF 3 handout for their bag 
by providing 3 different pieces of evidence to support their controlling idea, 
then summarize all 3 pieces of evidence. 

● Each group shares their bag contents and information with the class. 
● Discuss how different people and their experiences can affect how they 

view the contents of the bag and the controlling idea. 
● Discuss the importance of finding and using text evidence to support your 

thoughts and ideas as the ability to find and cite text evidence is a lifelong 
skill that will help you throughout school and in your career choices. 

● Distribute the text evidence activity WHO IS THE SPEAKER #7, #8, #9, 
and #10. Students will individually read through each of the passages and 
using complete sentences, determine who the speaker of the story is and 
either underline or highlight the text evidence that supports their answer, 
then summarize the evidence. 
 

Closing Activity: Students complete the text evidence mini-passage about 
George Washington. In addition to answering the question, students need to 
highlight or underline the text evidence.  
 
Framing the Lesson: I will better understand how to locate text evidence to 
support my inference, and the importance of individual experiences when 
making connections.  

 
Day 4 
Thursday, 
April 14th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through a literary nonfiction reading 
passage to strengthen our skills pertaining to inferencing and text evidence. 
 
Warm-Up: Ask students if they have a personal, textual, or societal connection 
to sharks. Individually, have students complete FIND THE EVIDENCE #4 about 
sharks. They will need to underline or highlight the text evidence that best 
supports the claim that sharks are not mindless killing machines, in addition to 
summarizing the evidence.  
 
Answer Key: According to the text, scientists “have discovered that sharks are 
more intelligent than once believed.” Mindless is the opposite of intelligence, so 
saying that sharks are mindless isn’t true. In other words, sharks are not 
mindless killing machines. The text also describes some unique senses that 
make sharks “skilled but choosy predators.” A killing machine would not be 
described as choosy. Along with the descriptions of the senses, “skilled” tells us 
that they are not “mindless.” 
 
● Review the Stuff2Know handout regarding the TEKS.  
● Discuss the strategy for working through a literary nonfiction passage. 
● Conduct pre-reading strategies for literary nonfiction text along with “prep 

work”, such as highlighting important words in the questions, writing down 
the strategies to use when faced with this type of text, re-writing difficult 
questions, etc. 

● Discuss possible strategies to use when dissecting each question: 1 – use 
a dictionary, 3 – re-reading paragraph 2, 4 – locating the text evidence, 6 – 
re-writing the question in your own words to promote better understanding, 
7 – finding text evidence to support the inference, and 8 – covering up the 
answer choices, writing your own answer, then comparing your thoughts 
with the answer choices. 

● Read through “Monkey Tales” as a class. The teacher will stop throughout 
the reading process to make connections, infer, explore text evidence, 
paraphrase/summarize important sections, explain the parts and pieces of 
informational text, determine the controlling idea, and apply strategies. 

● Put students into partnerships to answer questions 1, 3, 4, 6, 7, and 8. Let 
students know that all of the questions pertain to the TEKS addressing 
inferencing and text evidence. 

 
● Find the 

Evidence #4 
● Literary 

Nonfiction 
Passage 
from 2016 
STAAR: 
“Monkey 
Tales” (6 
questions) 

● Find the 
Evidence #6 

● Conference 
Sheets 



● Go over all of the answers as a class. Discuss strategy usage, question 
difficulties, etc. 

 
Closing Activity: Ask students if they have a personal, textual, or societal 
connection to polar bears. Individually, have students complete FIND THE 
EVIDENCE #6 about polar bears. They will need to underline or highlight the 
text evidence that supports the inference that a polar bear’s fur and skin work 
together to keep it warm, in addition to summarizing the evidence. 
 
Answer Key: According to the text, “Each of the animal’s individual hairs acts 
like a tiny magnifying glass. They carry the sun’s light and heat down to the 
black skin.” This tells us how the fur keeps the animal warm. We can imagine 
the hairs magnifying the light before it gets to the skin. The text also tells us 
that “a black vehicle gets even hotter than a light-colored vehicle on a summer 
day” and that “a black T-shirt can make you feel warmer in the sun than a white 
shirt can.” Since black things can make things warmer than white things, we 
can see how the hair and skin work together 
 
Framing the Lesson: I will locate text evidence to assist me when I am 
working through inferencing questions in a reading passage, in addition to 
making connections to what I read, and summarizing effectively. 
 

 
Day XX 
Friday, 
April 15th   
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

NO SCHOOL – Good Friday 
 
Framing the Lesson: We will review some of the concepts addressed in the 
TEKS that are crucial to master in order to be successful on the STAAR test - 
inferencing, text evidence, making connections, paraphrasing/summarizing, 
and characteristics of informational text. 
 
Warm-Up: No warm-up due to stations. 
 
● Students participate in several stations in order to reinforce concepts 

learned throughout the week. Each of the five stations will last 
approximately 15 minutes. While students are rotating through the stations, 
the teacher will be conferencing with students. If a student finishes a station 
before time is up, there are 20 TEXT EVIDENCE TASK CARDS which is 
more than can be accomplished during the 15 minute station allotment. 

● STATION #1 (inferencing): Students look at pictures from the New York 
Times and place the following information on the MYSTERY PIC chart: (1) 
INFER: What’s going on in this picture? (2) EVIDENCE: What do you see 
that makes you say that? (3) EXTEND: What more can you find? The 
pictures can be printed or put on a Chromebook for students to view. 

● STATION #2 (text evidence): Students rotate through the text evidence task 
cards. 

● STATION #3 (making connections): Students select an article of their 
choice, read the article, then answer the following questions on the MAKING 
CONNECTIONS chart: (1) creative title, (2) author of the article, (3) 10-word 
GIST, (4) text-to-self connection, (5) text-to-text connection, and (6) text-to-
society connection. 

● STATION #4 (summarizing): Using the article from STATION #4, students 
will create a summary bumper sticker. Explain that the purpose of a bumper 
sticker is to convey a very impactful message in a small amount of space 
that the driver of the car is passionate about. On strips of paper, students 
design a summary bumper sticker to reflect the message conveyed from the 
article they read. The bumper sticker must be clearly visible from 15 feet 
away and be succinct. 

● STATION #5 (informational text/controlling idea): Individually, students read 
the “Killer Whales” reading passage using all of their strategies and answer 
the following questions: 1, 2, 4, 6, 8, and 10.  
 

Answer Key: 1) A, 2) B, 4) C, 6) A, 8) B, 10) A 

 
● Technology 
● Mystery Pic 

Chart 
● Mystery Pic 

Document 
OR Paper 
Copies of the 
Pics 

● Various High-
Interest 
Articles from 
NewsELA 

● Strips of 
Paper 

● Art Supplies 
● Making 

Connections 
Chart 

● “Killer 
Whales” 
Reading 
Passage 

● Conference 
Sheets 



 
Closing Activity: No closing activity due to stations. 
 
Framing the Lesson: I will have a better understanding of the concepts that 
are necessary to master in order to be successful on the STAAR test. 

 
Day 5 
Monday, 
April 18th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will dig deep into making text-to-self, text-to-text, 
and text-to-society connections, in addition to finding new ways to summarize 
effectively. 
 
Warm-Up: Display a unique picture and/or words/phrases on the screen 
pertaining to today’s lesson such as a detective, a magnifying glass, an exit 
room adventure, etc. Ask students to infer what today’s lesson will be about 
based on the picture/words/phrases and provide evidence behind their thought 
process, in addition to MAKING A CONNECTION with the picture/word/phrase. 
An activity similar to this should occur on a daily basis in order for students to 
practice their inferencing and text evidence skills. 
 
● Read the following synopsis of “Back to the Future” to the students: “In this 

1980s sci-fi classic, small-town California teen Marty McFly (Michael J. 
Fox) is thrown back into the '50s when an experiment by his eccentric 
scientist friend Doc Brown (Christopher Lloyd) goes awry. Traveling 
through time in a modified DeLorean car, Marty encounters young versions 
of his parents (Crispin Glover, Lea Thompson), and must make sure that 
they fall in love or he'll cease to exist. Even more dauntingly, Marty has to 
return to his own time and save the life of Doc Brown.” 

● Show students the video clip of “Back to the Future”, stopping at 02:38: 
https://www.classhook.com/resources/1613-back-to-the-future-back-to-the-
future 

● What can you infer from this clip? What evidence do you have to support 
your inference? 

● Can you make a connection with this video clip? 
● Explain the difference between a SURFACE connection (I have seen this 

movie before) and a DEEP connection (When I started playing baseball, I 
asked my older brother to help me with improve my skills because he 
played baseball when he was in high school. I realized I need people with 
experience to help me be a better player.) 

● Emphasize to the students that this is what happens when you make a 
CONNECTION…it SPARKS something very important so you can make 
sense of what is going on.  

● Ask students to brainstorm KEY WORDS associated with the video clip in 
an attempt to summarize what the viewed. As a class, write a summary 
based on KEY WORDS only. Remind students that when summarizing 
fiction, a great method is Somebody-Wanted-But-So-Then, but today we 
are going to try another method [GIST]. 

● Explain…Marty McFly wanted to go “Back to the Future” to make sense of 
what was happening in the present day. He needed some prior knowledge 
to figure things out and make the world “right” again. At the end of the 
movie, he is better able to understand his parents and why the way they 
are the way they are because of that background knowledge. 

● Clarify to students that when reading text – or watching a video clip – you 
should always take a trip “Back to the Future” and try to make connections 
between the text and something that happened to you, with another text, or 
something in society. It will help you ignite that spark!!! 

● As a class, read “Ugly and Lovable” as a class. Before reading, explain to 
students that they should put a SPARK next to the items they can connect 
to, and highlight important words that may be useful when writing a 
summary [GIST]. During reading, model taking appropriate annotations 
after each paragraph and stop periodically and ask students to infer and 
provide text evidence. After reading, ask students to answer the questions 
which will help them make text-to-self, text-to-text, and text-to-society 

 
● Picture 

and/or Words 
or Phrases 

● Video Clip 
from “Back to 
the Future” 
https://www.c
lasshook.co
m/resources/
1613-back-
to-the-future-
back-to-the-
future 

● “Ugly and 
Lovable” 
Magazine 
Article 

● Making 
Connections 
Sheet 

● The Case of 
the Missing 
Camera 
(Inference 
Activity) 

● Conference 
Sheets 
 



connections, then summarize the story using their highlighted words, which 
is called the GIST. 

● Conference with students regarding successes and hurdles from P-
STAAR. This is an on-going activity. 

● During student/teacher conferences, students work on an inferencing 
activity [The Case of the Missing Camera].Students should be answering in 
complete sentences and not one word answers. When they are finished 
with their 2 sets of pictures, they choose one picture and write a POEM of 
their choice about one of the situations, or a LETTER to the person in the 
photograph. 

 
Closing Activity: As a class, brainstorm the KEY WORDS from today’s 
lesson. Provide students with a post-it or index card and ask them to 
summarize today’s lesson in one sentence, using the KEY WORDS or GIST, 
and write down why it is important to make connections when reading text. 
 
Framing the Lesson: I will know how to make deep connections when reading 
text and the importance of creating a spark, in addition to summarizing 
nonfiction text by using key words [GIST]. 
 

 
Day 6 
Tuesday 
April 19th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through a fiction paired passage as a class 
in an effort to make connections, infer, find text evidence, hone our 
paraphrasing and/or summarizing skills, dissect informational text, and practice 
our strategies. 
 
Warm-Up: As students walk in the door, hand them the Skill Drill: “Pip the 
Underdog” chart. On the back of the paper, ask them to infer what they believe 
this video will be about based on the title, picture on the screen, and questions. 
Encourage students to provide evidence that supports their inference. Play the 
Pixar Studios film short entitled “Pip the Underdog”. 
https://www.classhook.com/resources/6524-pip-pip-the-underdog 
While students are watching the mini-film (03:38 minutes), stop the video 
according to the time stamps on the chart. Give students an opportunity to infer 
and provide clues/evidence. At the conclusion of the video, students document 
what they infer will be the next steps in Pip’s life. As a class, brainstorm KEY 
WORDS from the video. Individually, students make a personal, text, or society 
connection with the film, then write a one-sentence summary. Although this is a 
fictional film, ask students to try summarizing using key words. After discussing 
the summaries, see if using SWBST would have produced better results. 
Spend time reviewing the chart and discussing student inferences/evidence. 
 
● Review the crucial TEKS. 
● Discuss the strategy for working through paired passages. 
● Discuss the strategies for working through fiction text. 
● Conduct pre-reading strategies for fictional text along with “prep work”, 

such as highlighting important words in the questions, drawing pictures 
instead of annotating, re-writing difficult questions, etc. 

● Read through paired passage #1 (“Prince Patrick”) as a class. The teacher 
will stop throughout the reading process to make connections, infer, 
explore text evidence, paraphrase/summarize important sections, explain 
the parts and pieces of fictional text, determine the thesis, and apply 
strategies. 

● Answer questions 12 and 14 as a class, making sure students know what 
TEKS are being addressed. 

● Read through paired passage #2 (“A Wintry Welcome”) as a class. The 
teacher will stop throughout the reading process to make connections, 
infer, explore text evidence, paraphrase/summarize important sections, 
explain the parts and pieces of fictional text, determine the thesis, and 
apply strategies. 

● Answer questions 16, 18, and 19, making sure students know what TEKS 
are being addressed. 
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● Answer questions 20, 21, 22, and 23, noting that when there are questions 
pertaining to both passages, the TEK will most likely be 6.5E. 
 

Closing Activity: Give each student a marker and an index card and ask them 
to write one KEY WORD for today’s lesson. Tape the index cards on the 
whiteboard and attempt to rearrange them to form a sentence (adding in words 
such as a, an, the, etc., to make a cohesive sentence). Remind students that 
this method is called the GIST.  

 
Additional Assistance: It may be advantageous for the teacher work 
through one of the passages prior to the lesson in order to show how to 
effectively use strategies. Based on the class, this can be distributed 
before the lesson to use as a guide, or after the lesson as something for 
the students to study. A quiz can be created and given that reviews the 
strategical aspects of effectively working through an expository reading 
passage. This could also be a method used during tutoring. 

 
Framing the Lesson: I will know the components of fictional text and how to 
use the following skills as I am actively working through this type of reading 
passage – paired passage strategies, making connections, inferencing, 
locating text evidence, paraphrasing/summarizing, and general reading 
passage strategies. 
 

 
Day 7 
Wednesday, 
April 20th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will focus on the importance of making connections 
when reading a text. 
 
Warm-Up: In partners, students work through a mini-passage entitled “Dirty 
Job? Oh Yeah!” which focuses on making connections. In addition to using 
strategies, answering questions, and highlighting the text evidence for each of 
the questions, students should put an ASTERIK by any part of the text that may 
SPARK a CONNECTION (text-to-self, text-to-text, text-to-society). As a class, 
review the answers and spend time discussing the connections students make 
with the text and the text evidence that applies to each question. Ask students 
to answer the open-ended question in the middle of the passage and discuss. 
As a class, brainstorm KEY WORDS from the text and develop a one-sentence 
summary. 
 
Answer Key: 1) B  2) A  3) C  4) D      
If no one did jobs like Jeff Biggs’s job, then the world would be dirty and people 
would get sick. 
 
● ABC “Carousel” Review Activity: Place large signs on butcher paper around 

the room with headings such as fiction, nonfiction, figurative language, 
strategies, TEKS, etc. (teacher’s choice), then write the letters of the 
alphabet on the signs. Split students into groups of three. As the students 
rotate around the room in their groups, they are to write items that pertain to 
the topics as a review, i.e., under nonfiction – A is author’s purpose, B is 
biography, etc. Play music as students write and collaborate, then when the 
music stops, students move to the next sign. Although most students will 
use each letter of the alphabet and connect it to only one word, students are 
allowed to be creative. For example, on the poetry sheet if “S” has already 
been used for “Summary” and a student wants to use Simile, they can go to 
letter “M” and write “My favorite figurative language is simile.” When all 
topics have been visited, as a class, review the items written by the 
students and discuss ones that need reviewing or further clarification. You 
can ask students to go around the room to the different signs and circle one 
of the topics or write their name next to one of the topics where they feel 
they need additional instruction. 

● Ask students to make CONNECTIONS between the topics on the lists and 
the activities they were associated with throughout the school year. For 
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example, if someone wrote “Infer” the students could make a connection to 
the commercials shown in the inferencing PowerPoint. 

● As a class, brainstorm 10 KEY WORDS about the ABC “Carousel” Review 
Activity, then write a one-sentence summary of the activity. 

● Distribute the text evidence activity WHO IS THE SPEAKER #3, #4, #5, and 
#6. Students individually read through each of the passages and using 
complete sentences, determine who the speaker of the story is and either 
underline or highlight the text evidence that supports their answer, then 
summarize the evidence. 
 

Closing Activity: Students complete the making connections mini-passage 
called “Newsies Strike New York”, making sure to complete the Strategy 
Practice section.  
 
Answer Key: 1) C 2) A  3) A  4) D      
Answers will vary but should connect to themes or situations involving people 
protesting unfair treatment or prices. 
 
Framing the Lesson: I will better understand how to locate text evidence to 
support my inference, and the importance of individual experiences when 
making connections.  
 

 
Day 8 
Thursday, 
April 21st   
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through a poetry reading passage to 
strengthen our skills pertaining to inferencing, text evidence, making 
connections, and summarizing. 
 
Warm-Up: Ask students if they have a personal, textual, or societal connection 
to salt. Individually, have students complete FIND THE EVIDENCE #7 about 
salt and “old” phrases. They will need to underline or highlight the text evidence 
that best supports the claim that some phrases have meanings that don’t make 
sense now, in addition to summarizing the evidence.  
 
Answer Key: To prove that phrases have meanings that don’t make sense 
today, the writer explains the meaning behind the phrase “worth his salt.” The 
text tells how salt used to be used “like money and traded for necessary 
goods.” This knowledge helps understand the way people used to think about 
salt. The phrase “worth his money” would make more sense today. The text 
puts everything together when it explains, “For a soldier to get his full amount 
of pay, he had to be ‘worth his salt,’ or do a good job.” That tells us how the 
phrase got started. 
 
● Review the Stuff2Know handout regarding the TEKS.  
● Discuss the strategies for working through a poetry passage. 
● Review figurative language in detail so that students are able to apply this 

knowledge to the poem. 
● Conduct pre-reading strategies for poetry text along with “prep work”, such 

as highlighting important words in the questions, writing down the 
strategies to use when faced with this type of text, re-writing difficult 
questions, etc. 

● Discuss possible strategies to use when dissecting each question: 30 – 
finding text evidence to support the inference, re-reading the last 3 stanzas, 
31 – putting themselves in the speaker’s shoes; looking at the poem from a 
different perspective, 32 – evaluating line 27 and using knowledge of 
figurative language to support the answer choice, and 33 – finding text 
evidence to support the inference; ability to acknowledge that the question 
is positive. 

● Read through “The Desk” as a class and apply strategies throughout. The 
teacher will stop throughout the reading process to make connections, 
infer, explore text evidence, paraphrase/summarize important sections, 
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explain the parts and pieces of the poem, extract the mood and tone, and 
apply strategies. 

● Ask students to determine the theme of the poem. 
● Ask students to express the DEEP CONNECTIONS they have with this 

text. Students should not be saying that they have a desk, but instead dig 
deeper and connect the theme of the poem with an event in their life, 
another text they read, or something happening in society. 

● Put students into partnerships or have them work individually to answer 
questions 30, 31, 32, and 33. Let students know that all of the questions 
pertain to the TEKS addressing inferencing and text evidence. 

● Go over all of the answers as a class. Discuss strategy usage, question 
difficulties, etc. 

● As a class, brainstorm 10 KEY WORDS from the poem and develop a 
summary. 

 
Closing Activity: Ask students if they have a personal, textual, or societal 
connection to manners. Individually, have students complete FIND THE 
EVIDENCE #8 about polite manners. They will need to underline or highlight 
the text evidence that supports the inference that polite manners have changed 
over time and within cultures, in addition to summarizing the evidence. 
 
Answer Key: The text uses an example of the changing use for a tablecloth to 
show how manners have changed over time. Going from wiping “hands on a 
piece of bread” and throwing “it to the dogs” to the point where “any guest who 
needed to wipe his or her hands could simply use the cloth right in front of him 
or her” and then finally to using spoons and forks and wiping hands on 
personal napkins is a lot of change. In the U.S., burping at the table and 
slurping noodles are not polite, but the text says that “slurping noodles in Japan 
shows the chef that you enjoyed them” and “burping in some Asian countries 
lets the host know that the meal was wonderful.” This evidence shows that 
manners can change within different cultures. 
 
Framing the Lesson: I will effectively work through a poem using strategies, 
knowledge of figurative language, and inferencing skills, while supporting 
answer choices with textual evidence. 
 

 
Day 9 
Friday, 
April 22nd  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will review some of the concepts addressed in the 
TEKS that are crucial to master in order to be successful on the STAAR test - 
inferencing, text evidence, making connections, paraphrasing/summarizing, 
and characteristics of informational text. 
 
Warm-Up: No warm-up due to stations. 
 
● Students participate in several stations in order to reinforce concepts 

learned throughout the week. Each of the five stations will last 
approximately 15 minutes. While students are rotating through the stations, 
the teacher will be conferencing with students. If a student finishes a station 
before time is up, there are 20 task cards for station 2 that they can continue 
working on. 

● STATION #1 (inferencing): Students participate in the Mystery Game. 
● STATION #2 (inferencing/text evidence): Students rotate through the task 

cards where they answer multiple choice and short answer questions 
pertaining to inferencing and text evidence. 

● STATION #3 (making connections): Students select an article of their 
choice, read the article, then answer the following questions on the MAKING 
CONNECTIONS chart: (1) creative title, (2) author of the article, (3) 10-word 
GIST, (4) text-to-self connection, (5) text-to-text connection, and (6) text-to-
society connection. 

● STATION #4 (summarizing): Using the article from STATION #4 and their 
GIST, students draw a one-panel cartoon to summarize their article.  
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● STATION #5 (informational text/controlling idea): Individually, students read 
the “Gutenberg’s Bright Idea” and “Paper Trail” reading passages using all 
of their paired passage strategies and answer the following questions: 1, 3, 
5, 7, 12, 14, and 15. 
 

Answer Key: 1) C 3) A 5) C 7) A 12) B 14) C 15) C 
 
Closing Activity: What “surprised” you about this week? Think about all of the 
activities and reading passages plus the information you learned, then on an 
index card, write down anything that was a surprise. 
 
Framing the Lesson: I will have a better understanding of the concepts that 
are necessary to master in order to be successful on the STAAR test. 
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Day 10 
Monday, 
April 25th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will use pictures and a reading passage to practice 
inference skills, enhance our ability to annotate, provide textual evidence to 
support our inferences, and practice summarizing. 
 
Warm-Up: Distribute “Inferences Worksheet 2” and work through the first 
paragraph with the students (questions 1, 2, and 3). Students complete the 2nd 
short paragraph independently and check their answers together as a class. 
 
● Review INFERENCE and refer to the “Digging Into the TEKS” handout so 

the students can see the wording related to inference type questions. Also 
refer to the “Stuff2Know” handout to remind students of the crucial TEKS. 

● Remind students that INFERNCE is making a logical guess based on the 
EVIDENCE provided, along with using their BACKGROUND knowledge. 

● Select one of the available pictures from the 5 sets provided for “The Case 
of the Missing Camera” on the board and have the students make 3 
INFERENCES based on the photographic evidence. 

● Discuss the students’ INFERENCES and observations as a class and ask 
them to provide EVIDENCE pertaining to their inferences. 

● Handout the remaining pictures (4 sets) for “The Case of the Missing 
Camera” and have the students work independently, in pairs, or small 
groups. They should be writing complete sentences as they make their 
INFERENCES, in addition to providing EVIDENCE. 

● To conclude the inference activity, the teacher will call on students/small 
groups to explain their INFERENCES and the EVIDENCE they used to 
support their answers. 

● Distribute the “Mount Rushmore” reading passage and review strategies for 
completing a nonfiction passage. Have the students read and annotate the 
passage, and answer the 5 questions. Grade this passage as a class, 
remembering to discuss inferencing, evidence, and making deep 
connections. As a class, brainstorm the KEY WORDS from the article and 
develop a summary using a new technique similar to Somebody-Wanted-
But-So-Then called SOMETHING-HAPPENED-AND-THEN. 

● While the students are working independently throughout the class period, 
the teacher will conference with students about their individual P-STAAR 
results and strategies for the upcoming STAAR test. 

 
Closing Activity: SILENT SUMMARIZING. Split students into groups of 4 or 5 
and provide each group with a piece of paper. The task is to SUMMARIZE 
today’s lesson SILENTLY. Student #1 will write down the first word of a 
potential SUMMARY, then pass the paper to Student #2 who will write down 
the second word, reminding students to try SOMETHING-HAPPENED-AND-
THEN. Passing of the paper continues until the summary is complete. All of this 
should happen without conversation between the students. Summaries should 
be read aloud when all are complete; students vote on the best summary. 
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Framing the Lesson: I will recognize the importance of inferencing and textual 
evidence when working through an activity, along with challenging my 
summarizing skills. 
 

 
Day 11 
Tuesday 
April 26th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through an expository paired passage as a 
class in an effort to make connections, infer, find text evidence, hone our 
paraphrasing and/or summarizing skills, dissect informational text, and practice 
our strategies. 
 
Warm-Up: As students walk in the door, distribute the “Big Buck Bunny” 
Graphic Organizer. On the back of the paper, ask them to INFER what they 
believe this video will be about based on the title, picture (on the screen), and 
questions. Encourage students to provide EVIDENCE that supports their 
inference. Play the Pixar Studios film short entitled “Big Buck Bunny” 
https://www.youtube.com/watch?v=aqz-KE-bpKQ 
While students are watching the mini-film (10:34 minutes), they need to provide 
inferences, in addition to clues/evidence, paraphrase, theme, AOP for a 
character, make connections, and determine the turning point. Have students 
compare their thoughts with a partner. When all students have completed the 
graphic organizer, spend time discussing the responses. 
 
● Discuss the strategy for working through paired passages. 
● Conduct pre-reading strategies for informational/expository text along with 

“prep work”, such as highlighting important words in the questions, writing 
down the strategies to use when faced with expository text, re-writing 
difficult questions, etc. 

● Read through paired passage #1 (“George Washington”) as a class. The 
teacher will stop throughout the reading process to make connections, 
infer, explore text evidence, paraphrase/summarize important sections, 
explain the parts and pieces of informational/expository text, determine the 
controlling idea, and apply strategies. 

● Review the crucial TEKS. 
● Review how to reword questions to increase student understanding. 

Distribute the chart “What’s Up with the Question?”. Guide students on how 
best to reword questions so they are better able to comprehend and dissect 
the necessary parts and pieces of the question. 

● As a class, reword each of the questions on the chart.  
● Answer questions 15, 16, 17, and 18 as a class, making sure students 

know what TEKS are being addressed. 
● Read through paired passage #2 (“The Simarillion”) as a class. The teacher 

will stop throughout the reading process to make connections, infer, 
explore text evidence, paraphrase/summarize important sections, explain 
the parts and pieces of informational/expository text, determine the 
controlling idea, and apply strategies. 

● As a class, reword each of the questions on the chart.  
● Answer questions 21, 22, 23, and 24, making sure students know what 

TEKS are being addressed. 
● As a class, reword each of the questions on the chart. Answer questions 

25, 26, 27, and 28 noting that when there are questions pertaining to both 
passages, the TEK will most likely be 6.5E. 
 

Closing Activity: Initiate a discussion with the students on why it is important 
to reword questions. Discuss the ways you can break down the questions to 
better understand what is being asked. Provide students with an index card, 
then write a question on the board such as “The organization of paragraphs 2 
through 4 contributes to the author’s main idea by –“ OR “The message 
conveyed by the photographs is that –“, and have the students rewrite the 
question in their own words (paraphrase). 
 
Framing the Lesson: I will know the components of informational/expository 
text and how to use the following skills as I am actively working through this 
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type of reading passage – paired passage strategies, making connections, 
inferencing, locating text evidence, paraphrasing/summarizing, and general 
reading passage strategies, in addition to understanding the importance of 
rewording questions to better understand what is being asked. 
 

 
Day 12 
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April 27th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will focus on the importance of rewriting questions to 
deepen student understanding OR honing our inferencing and text evidence 
skills (TEACHER’S CHOICE based on classroom needs).  
 
Warm-Up: To review point of view, students complete the bell ringer called 
“Point of View Practice”. Guide students through the first question and then 
have the students complete the rest of the worksheet independently. Students 
must provide EVIDENCE for their responses by highlighting, annotating, and 
summarizing. 
 
TEACHER’S CHOICE (2 activities below) 
 
● CHOICE #1: Display the 15 mystery pictures from the New York Times 

either on the overhead, on Chromebooks, or around the room. Students are 
to INFER what is going on in the picture, provide EVIDENCE to support 
their inference, and EXTEND their thinking to determine what more they can 
find. Students then (1) put a smiley face emoji next the number of their 
favorite picture, (2) using their IMAGINATION, create a three-word TITLE 
for the picture, (3) using their INFERENCE skills and TEXT EVIDENCE, 
students write a one sentence CAPTION for the picture as a way to 
SUMMARIZE the contents of the visual so that readers know what is going 
on, and (4) pretend they are a reporter and fill out the WHO, WHAT, 
WHERE, WHEN, WHY, and HOW of the picture. This is a great activity to 
leave up around the room for the entire week for students to work on as 
they complete their other assignments. 

● CHOICE #2: In partners, students complete the mini-paired passage called, 
“Full of Sugar” and “Way to Go”. Students complete the chart, “What’s Up 
with that Question?”, to rephrase or PARAPHRASE the questions according 
to their own understanding. Students answer the questions and provide 
textual EVIDENCE as well as use their strategies for the passages, such as 
highlighting and annotating. As a class, review the answers and provide 
rationale. 
 

● Independently – and using complete sentences - students work on “Who is 
the Speaker?” #1 and #2, making sure to underline text EVIDENCE and 
SUMMARIZE. while teachers conference with students regarding their 
results from P-STAAR and their goals for STAAR.  

● If time allows, allow students to work on the paired passages from Day 12, 
work on “Digging Into the TEKS”, or complete any assignments from the 
stations that were available the previous Friday. 

 
Closing Activity: Provide students with a post-it, ask them to SUMMARIZE 
today’s lesson, and stick their post-it on the whiteboard. The top 5 summaries 
will win prizes. The summary must fit on one-side of the post-it. Encourage 
students to try the SOMETHING-HAPPENED-AND-THEN, or any other method 
they are comfortable with.  
 
Framing the Lesson: I will better understand and embrace the concept of 
rewriting questions to enhance comprehension and provide focus OR 
recognize the importance of making substantial and valid inferences supported 
by text evidence. 
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Day 13 
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April 28th  

 
Framing the Lesson: We will work through an informational/expository reading 
passage to strengthen our skills pertaining to those crucial TEKS. 
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6.8Di 

Warm-Up: Have students complete FIND THE EVIDENCE #9 about Ms. 
Cooper. They will need to underline or highlight the text evidence that best 
supports the INFERENCE that Vera feels confident about her performance on 
the test, in addition to SUMMARIZING the EVIDENCE. Discuss this activity as 
a class, making sure to touch on the importance of inferencing and text 
evidence. Stress the willingness to take time to look back through the text to 
find supporting evidence. Ask students what deep connections they may have 
with the text. 
 
● Review the Stuff2Know handout regarding the TEKS.  
● Review the strategy for working through an informational/expository 

passage. 
● Conduct pre-reading strategies for informational/expository text along with 

“prep work”, such as highlighting important words in the questions, writing 
down the strategies to use when faced with this type of text, re-writing 
difficult questions, etc. 

● Discuss possible strategies to use when dissecting each question: 37 – 
rereading paragraphs 8 and 9 plus finding the sentences relating to the 
main idea, 38 – rewriting the question to promote better understanding, 39 
– making connections and synthesizing information, 40 – re-writing the 
question in your own words to promote better understanding plus making 
an inference and supporting it with text evidence.  

● Read through “Venezuela’s Lightning Storm” as a class. The teacher will 
stop throughout the reading process to make connections, infer, explore 
text evidence, paraphrase/summarize important sections, explain the parts 
and pieces of nonfiction text, determine the controlling idea, and apply 
strategies. 

● Independently or in partners, students break down the questions by 
rephrasing them in their own words using the chart, “What’s Up with that 
Question?”. Teacher may need to assist students while completing this 
task. 

● Prior to answering the questions, have students write down which TEKS 
are being addressed in each of the questions using their Stuff2Know chart. 

● Discuss what deep connections students can make with the passage.  
● Independently, students answer questions 37, 38, 39, and 40.  
● As a class, write several summaries about the reading passage using a 

number of strategies such as GIST, beginning/middle/end, Something-
Happened-And-Then, etc. Students decide which method works best for 
them. 

● Go over all of the answers as a class. Discuss strategy usage, question 
difficulties, etc. 

 
Closing Activity: Ask students if they have a personal, textual, or societal 
CONNECTION to astronauts. Individually, have students complete FIND THE 
EVIDENCE #1 about astronauts. They will need to underline or highlight the 
text EVIDENCE that supports the INFERENCE that controlling temperatures for 
astronauts while in space is important, in addition to SUMMARIZING the 
evidence. 
 
Framing the Lesson: I will use the strategy of rewriting questions to assist me 
in better comprehending informational/expository text and the corresponding 
questions. 
 

● Expository 
Passage 
from 2018 
STAAR: 
“Venezula’s 
Lightning 
Storm” (4 
questions) 

● Conference 
Sheets 

 
Day 14 
Friday, 
April 29th   
 
6.5E 
6.5F 
6.6C 
6.6D 

 
Framing the Lesson: We will review some of the concepts addressed in the 
TEKS that are crucial to master in order to be successful on the STAAR test - 
inferencing, text evidence, making connections, paraphrasing/summarizing, 
and characteristics of informational text. 
 
Warm-Up: No warm-up due to stations.  
 

 
● Task Cards 

on Inference 
+ Inference 
Recording 
Sheet 

● List of 
Phrases + 
Paraphrasing 



6.8Di ● Students participate in several stations in order to reinforce concepts 
learned throughout the week. Each of the five stations will last 
approximately 15 minutes. While students work through the stations, the 
teacher will conference with students to ensure they are setting goals for the 
STAAR and rflecting on their PSTAAR results. 
 

● STATION #1 (inferencing): Students complete 4 task cards that guide 
students to INFER and back up their response. 

● STATION #2 (paraphrasing): Students look at the list of phrases, then select 
4 phrases to put into their own words. 

● STATION #3 (summarizing): Students complete 4 task cards where they 
create a SUMMARY over a short paragraph using 12 words or less. 

● STATION #4 (connections): Students read 4 task cards and make 2 text-to-
self connections, 1 text-to-text connection, and 1 text-to-world connection. 
Responses must be written in complete sentences and provide details. 
CONNECTIONS should be deep and not surface level. Remind students the 
importance of igniting a spark when attempting to make connections. 

● STATION #5 (inference + text evidence): Students read the poem by Robert 
Frost then answer the questions using their INFERENCING skills along with 
providing text EVIDENCE for their responses. 
 

● If stations are completed early, students can complete a dictionary entry 
form for some of the words they may encounter on their STAAR test, such 
as (these are words contained in the questions on the 2019 Released 
STAAR): CONVEY, CONTRIBUTE, DEMONSTRATE, HIGHLIGHT, 
ESTABLISH, EXHIBIT, ILLUSTRATE, INDICATE, PRESENT, 
STRUCTURE, etc. 

 
 
Closing Activity: No closing activity due to stations. 
 
Framing the Lesson: I will have a better understanding of the concepts that 
are necessary to master in order to be successful on the STAAR test. 
 

Recording 
Sheet 

● Task Card on 
Summarizing 
(“Summarize 
It”) + 
Recording 
Sheet 

● Task Cards 
on 
Connections 
+ Recording 
Sheet 

● “Supporting 
Inferences 
with Textual 
Evidence” 

● Dictionary 
Entry Forms 

● Dictionaries 
● Conference 

Sheets 

 
Day 15 
Monday, 
May 2nd   
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will review the components of nonfiction test in an 
effort to increase our confidence in attacking this genre on the upcoming 
STAAR test. 
 
Warm-Up: Students complete a mini passage called “Eating the Roman Way 
Today”. Students must use strategies such as annotating while completing the 
assignment, in addition to making connections, inferencing, and providing 
textual evidence for their answers. 
 
● In order to prepare students for the STAAR test, explain that this week we 

will highlight all of genres and review the major strategies they can use on 
the STAAR test. This will not only prepare them, but give them the 
confidence they need to work successfully on the test. 

● Distribute the STAAR “Plan of Attack” and have students complete the 
graphic organizer with their initial thoughts. Explain to students that this is a 
living document for the week and as they work through the different reading 
passages and become more aware of their strengths and weaknesses, 
they can alter the graphic organizer to reflect their personal hurdles. 

● Review the crucial TEKS. 
● Discuss the strategies for working through a nonfiction passage. 
● Conduct pre-reading strategies for nonfiction text along with “prep work”, 

such as highlighting important words in the questions, drawing pictures 
instead of annotating, re-writing difficult questions, etc. 

● Read through “Robot on the Ice” or “Renewed Hope for ‘Extinct’ Species” 
(both from 2013) – TEACHER’S CHOICE – as a class. The teacher will 
stop throughout the reading process to make connections, infer, explore 

 
● “Eating the 

Roman Way” 
Mini-Passage 

● STAAR “Plan 
of Attack” 

● 2013 STAAR 
Released 
Reading 
Passage 
(nonfiction) – 
“Renewed 
Hope for 
‘Extinct’ 
Species” OR  
“Robot on 
Ice” 

● Index Cards 
 



text evidence, paraphrase/summarize important sections, explain the parts 
and pieces of nonfiction text, determine the thesis, and apply strategies. 

● Students rephrase difficult questions according to their understanding then 
answer the questions and compare them with a partner.  

● Provide each partnership with a whiteboard and marker. As the questions 
are reviewed, have one student write the answer on the whiteboard and the 
other student write why they chose that answer. Students switch roles after 
each question. The teacher will provide rationale on the answers and lead 
discussions on the importance of strategies not only when reading the 
passage, but when answering the questions. 

● On the back of the STAAR “Plan of Attack”, students take notes over the 
nonfiction genre and where they see it fitting within their STAAR plan. 

 
Closing Activity: Distribute two index cards to each student. On one index 
card, ask them to LIST one SUCCESS they encounter with nonfiction, and on 
the other, one HURDLE they face when it is necessary to work with this genre. 
Post the index cards around the room so students can be aware of their 
strengths and weaknesses. 
 
Framing the Lesson: I will think through my process for attacking the STAAR 
test in addition to gaining confidence when working with nonfiction text. 
 

 
Day 16 
Tuesday 
May 3rd   
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through a drama text as a class in an effort 
to make connections, infer, find text evidence, hone our paraphrasing and/or 
summarizing skills, dissect dramatic text, and practice our strategies. 
 
Warm-Up: As students walk in the door, hand them the “Coin Operated” chart. 
On the back of the paper, ask them to infer what they believe this video will be 
about based on the title and picture (on the board). Encourage students to 
provide evidence that supports their inference. Play the Pixar Studios film short 
entitled “Coin Operated” 
https://www.youtube.com/watch?v=5L4DQfVIcdg&t=10s  
 While students are watching the mini-film (5:14 minutes), they need to provide 
inferences, in addition to clues/evidence, make a connection, then write a one 
sentence summary of the story. Spend time discussing student responses. 
 
● Discuss the strategy for working through a drama.  
● Review drama terms such as stage directions, lighting, cast, scene, act, 

etc.  
● Review the crucial TEKS. 
● Conduct pre-reading strategies for drama. What is the significance of stage 

directions? Why is it beneficial to create voices for the characters or 
visualize them? How can students create a mental image of the scene that 
is happening? What can the lighting tell us about the drama? How can we 
make inferences when it comes to drama? What is the purpose of changing 
a character’s name to something that is familiar? 

● Read through the questions. 
● As a class read or act out “For Deanna’s Eyes”. It may be beneficial to 

assign students a part to read and allow them to highlight and review their 
lines and stage directions. For a more active class, provide the students 
with 10 minutes to develop a game plan on how to execute their portion of 
the drama, including stage entrances and exits, emotions, etc. 

● The teacher chooses one of the questions and models how to answer it 
appropriately using strategies such as the dictionary. 

● Independently, students rephrase the questions in their own words, then 
answer the questions. After each question is answered, students should 
have it checked by the teacher to ensure strategies are being used and the 
answers are correct. This will give the teacher the opportunity to see which 
students struggle with items such as choosing between two answers, 
misunderstanding of the question, incorrect use of a strategy, etc.  

 
● “Coin 

Operated” 
Chart 

● Video for 
“Coin 
Operated” 
https://www.y
outube.com/
watch?v=5L4
DQfVIcdg&t=
10s 

● STAAR 
Released 
Reading 
Passage 
(drama) - 
“For 
Deanna’s 
Eyes” 

● Kahoot “For 
Deanna’s 
Eyes” 
https://quizizz
.com/admin/q
uiz/5c3f3d62
a6c4c5001a1
02726/for-
deanna-s-
eyes-only 

● Index Cards 
● Art Supplies 

 



● When everyone has completed the reading passage, In partners, students 
complete the Kahoot for the questions “For Deanna’s Eyes. 
https://quizizz.com/admin/quiz/5c3f3d62a6c4c5001a102726/for-deanna-s-
eyes-only  

● On the back of the STAAR “Plan of Attack”, students take notes over the 
nonfiction genre and where they see it fitting within their STAAR plan. 

 
Closing Activity: Distribute two index cards to each student. On one index 
card, ask them to ILLUSTRATE one SUCCESS they encounter with drama, 
and on the other, one HURDLE they face when it is necessary to work with this 
genre. Post the index cards around the room so students can be aware of their 
strengths and weaknesses. 
 
Framing the Lesson: I will think through my process for attacking the STAAR 
test in addition to gaining confidence when working with a drama. 
  

 
Day 17 
Wednesday, 
May 4th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will work through a paired passage and stress the 
importance of making connections, generating inferences, and providing textual 
evidence to support our claims. 
 
Warm-Up: Students complete a mini passage called “Dinosaur Buddies”. 
Students must use strategies such as annotating while completing the 
assignment, in addition to making connections, inferencing, and providing 
textual evidence for their answers. 
 
● Review the crucial TEKS and discuss the strategies for working through a 

poem, expository text, and a paired passage. 
● Conduct pre-reading strategies for a paired passage along with “prep work”, 

such as highlighting important words in the questions, drawing pictures 
instead of annotating, re-writing difficult questions, “chunking” the passage 
so you are not overwhelmed, making connections between the two 
passages, determining the main idea of each paragraph, etc. 

● Read through paired passage #1 (“Full Day”) as a class. The teacher will 
stop throughout the reading process to make connections, infer, explore 
text evidence, paraphrase/summarize important sections, explain the parts 
of a poem, determine the theme/mood/tone, and apply strategies. 

● Students rephrase difficult questions according to their understanding then 
answer the questions for passage #1. 

● Read through paired passage #2 (“Traveling West”) as a class. The teacher 
will stop throughout the reading process to make connections, infer, explore 
text evidence, paraphrase/summarize important sections, explain the parts 
and pieces of an expository text, determine the controlling idea or theme, 
and apply strategies.  

● Students rephrase difficult questions according to their understanding then 
answer the questions for passage #2. 

● Students answer questions pertaining to both passages. 
● Put students in trios and have them experiment writing summaries for both 

“Full Day” and “Traveling West”. Discuss what important details should be 
included in a summary and which details to omit. 

● On the back of the STAAR “Plan of Attack”, students take notes over the 
experience and where they see paired passages fitting within their STAAR 
plan. 

 
Alternate approach for method of delivery: Turn the reading passage 
dissection into a competition. Pair up students – a student who has a secure 
grasp of the concepts with one who needs additional guidance. Students chunk 
the passages. After they reading passage #1 and annotate, they answer the 
questions one at a time. After answering the question, they show the teacher. If 
they are correct on the first try, they receive 3 points and can shoot a basket 
and earn 1 more point. If their answer is incorrect, they need to perform a task 
– such as singing the ABCs while standing on one foot – before they can try 

 
● “Dinosaur 

Buddies”  
Mini-Passage 

● 2014 STAAR 
Released 
Reading 
Passage 
(paired – 
poem + 
expository) -
“Full Day” 
and 
“Traveling 
West” 

● For 
Alternative 
Method of 
Delivery: 
tasks, 
bucket, ball 

● Post-its 
 



answering a question again. Students receive 2 points for answering a question 
correct on the second attempt, 1 point after the third attempt, and no points if 
they are unable to determine the correct answer. Play continues with passage 
#2, then the questions pertaining to the paired passage until time expires. 
Students must strategize as to whether they prefer to work quickly, or take their 
time to answer questions correctly on the first try. The winning team is the one 
with the most points. 
 
Closing Activity: Divide the class in half and give each student a post-it. One 
group of students needs to come up with an important word for “Full Day”, and 
the other group needs to think of an important word for “Traveling West.” Put all 
of the “Full Day” post-its on the whiteboard and rearrange them to try to make a 
summary, and do the same for “Traveling West.” 
 
Framing the Lesson: I will feel confident when I am working on a paired 
passage in the future and realize the importance of chunking the passages to 
prevent from being overwhelmed. 
 

 
Day 18 
Thursday, 
May 5th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will actively participate in working through a fiction 
reading passage to reinforce our knowledge pertaining to this genre. 
 
Warm-Up: When students walk in the door, hand them an index card. On the 
card, students should secretly write down 3 things that someone might not 
know about them – THIS SHOULD NOT BE INFORMATION THAT THE 
STUDENT IS UNCOMFORTABLE SHARING. For example, a student might 
write down that they have 5 dogs, during their last baseball game they hit a 
home run, their favorite meal is mac and cheese topped with Hot Cheetos, etc. 
The teacher collects the notecards. On a piece of paper, the students number 
their paper with the number of students in the class. The teacher one of the 
“facts” from notecard #1, and the students secretly write down who they think 
this person is; play continues until all of the notecards have been read. 
Students provide their guess along with evidence to support their inference. 
Students divulge “who” they are and explain their “fact.” Remind students the 
importance of inferencing and text evidence. 

 
● Review the crucial TEKS. 
● Discuss the strategies for working through a fiction passage. 
● Conduct pre-reading strategies for fiction text along with “prep work”, such 

as highlighting important words in the questions, drawing pictures instead 
of annotating, re-writing difficult questions, etc. 

● Students independently reading through “The Regulars”. Remind them as 
they are reading to stop and make connections, infer, explore text 
evidence, paraphrase/summarize important sections, determine the theme, 
and apply strategies. 

● Students rephrase difficult questions according to their understanding, then 
answer the questions. 

● When the student has finished answering the questions, they should show 
their passage to the teacher for an individual mini-conference. The teacher 
will grade the passage then ask the student to correct any wrong answers. 

● On the reading passage, students individually summarize the passage 
using SOMEBODY-WANTED-BUT-SO-THEN in addition to providing a 
deep connection they had with the text. 

● CHOICES: If students finish early, have them (1) illustrate a part of “The 
Regulars” they made a connection to, using the picture provided as 
inspiration, OR (2) write a poem that pertains to the story, OR (3) write a 
new ending to the story, OR (4) re-write the story as if it was set far into the 
future, OR (5) draw a comic strip that follows the plot of the story. 

● On the back of the STAAR “Plan of Attack”, students take notes over the 
fiction genre and where they see it fitting within their STAAR plan. 

 

 
● Index Cards 
● Released 

STAAR 
Passage 
(fiction) – 
“The 
Regulars”  

● Paper 
● Art Supplies 



Closing Activity: Provide each student with an index card and ask them to 
write down the 5 strategies they will be using successfully on the STAAR test. 
Discuss these strategies as a class to reinforce their importance. 
 
Framing the Lesson: I will have the confidence to be successful on a fiction 
passage and apply strategies when necessary in order to better comprehend 
the text. 
 

 
Day 19 
Friday, 
May 6th   
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will reinforce the strategies and concepts addressed 
in the TEKS that are crucial to master in order to be successful on any 
nonfiction STAAR passage such as inferencing, text evidence, making 
connections, paraphrasing/summarizing, etc. 
 
Warm-Up: Students complete “Deadly Water” by using strategies such as 
annotating while completing the assignment, in addition to making connections, 
inferencing, and providing textual evidence for their answers. In partners, 
students provide textual evidence for their answers, then summarize the 
passage using several different methods such as GIST, Something-Happened-
And-Then, etc. 
 
● Review the crucial TEKS. 
● Discuss the strategies for working through a nonfiction passage. 
● Conduct pre-reading strategies for nonfiction text along with “prep work”, 

such as highlighting important words in the questions, drawing pictures 
instead of annotating, re-writing difficult questions, etc. 

● Independently, students work on the released STAAR passage entitled 
“Connecting the Human Dots.” Remind them as they are reading to stop 
and make connections, infer, explore text evidence, paraphrase/summarize 
important sections, determine the theme, and apply strategies. 

● Students rephrase difficult questions according to their understanding, then 
answer the questions. 

● When the student has finished answering the questions, they should show 
their passage to the teacher for an individual mini-conference. The teacher 
will grade the passage then ask the student to correct any wrong answers. 

● On the reading passage, students individually summarize the passage 
using SOMETHING-HAPPENED-AND-THEN, GIST, etc., in addition to 
providing a deep connection they had with the text. 

● If students finish early, have them work on STAAR-based activities of the 
teacher’s choice, such as a dictionary entry, reviewing of strategies, working 
through a mystery, etc. 

● When the entire class has finished, students can compete in a Kahoot over 
the answers for “Connecting the Human Dots”. 
https://quizizz.com/admin/quiz/5cd04632602f10001a7fe9f7/connecting-the-
human-dots   

● Distribute a new copy of the STAAR “Plan of Attack”. Using their notes from 
the week, students revamp their approach to the STAAR based on their 
successes and hurdles during the week. As a class, discuss the changes 
and the reasons behind student modifications. 

 
Closing Activity: Students will TWEET about today’s lesson. Provide students 
with a TWEET SHEET displaying 140 characters. Explain to students that each 
letter, punctuation symbol, and space is considered a “character”, and they 
only have 140 characters to convey their summary. Encourage students to use 
abbreviations, non-traditional language, etc., in order to best convey their 
summary in the smallest amount of space. Read the TWEETS to the class and 
have them determine which one(s) best represent today’s lesson. 
 
Framing the Lesson: I will have the confidence to be successful on a 
nonfiction passage and apply strategies when necessary in order to better 
comprehend the text. 
 

 
● Released 

STAAR 
Passage 
(nonfiction) – 
“Connecting 
the Human 
Dots” 

● Kahoot Link 
https://quizizz
.com/admin/q
uiz/5cd04632
602f10001a7
fe9f7/connect
ing-the-
human-dots  

● STAAR-
Based 
Activities 
(Teacher’s 
Choice) 

● Tweet Sheet  



 
Day 20 
Monday, 
May 9th     
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will review elements of all genres to better prepare 
ourselves for the STAAR test. 
 
Warm-Up: On a notecard, students write down 4 things that will better help 
them be prepared for the STAAR test.  
 
● As a class, complete the passage “Compost” from the released STAAR 

test. Stop and highlight important information and annotate the passage.  
● Show students the Powerpoint that reviews all concepts learned in the 6th 

grade to better prepare them for the STAAR test. 
● Students play Jeopardy using the link https://jeopardylabs.com/play/6th-

grade-reading-staar-review3  
 
Closing Activity: Provide students with advice to be prepared for their tests.  
 
Framing the Lesson: I will have a better understanding of how to determine 
theme for a poem. 
 

 
● STAAR 

released 
passage 
“Compost” 

● STAAR PPP 
● Jeopardy 

 

 
Day 21 
Tuesday, 
May 10th  
 

 
MATH STAAR 

 
 

 
Day 22 
Wednesday, 
May 11th   
 

 
READING STAAR 

 
 

 
Day 23 
Thursday, 
May 12th  
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will practice our inference and anticipation skills. 
 
READING 
 
● NOVEL STUDY – OPTIONAL: Freak the Mighty by Rodman Philbrick 

o As a class, read through the Pre-Reading Preparation which is a 
biography on the author, Rodman Philbrick. 

o In small groups, students answer questions 1-4 on the Standards 
Focus: Exploring Expository Writing, then independently answer 
questions 5 and 6. Discuss. 

o Independently, students answer questions 1-6 on the Anticipation 
Guide. 

o Each group selects a group leader and a secretary. The group leader is 
responsible for leading the discussion, and the secretary is responsible 
for documenting the group’s response to the question. The teacher 
assigns one question to each group which they will discuss in detail, 
then (1) develop a complete sentence explaining the group’s overall 
response to the question, and (2) come up with a real life example of a 
situation to support their group’s overall response to the question. 

o Discuss the questions as a class. 
o Distribute the quiz for chapters 1-5. Students read through the 

questions and highlight the important words. 
o Distribute a movie permission slip for the film “The Mighty”, the media 

version of the novel. 
 

Framing the Lesson: I will use my inferencing skills to answer questions 
pertinent to my understanding of the new novel. 

 
WRITING 

 
● What Can You Do With Wednesday: On a piece of notebook paper, 

students write down things they can do with a piece of paper. 

 
● Mini-passage 

“Deadly 
Water” 

● Released 
STAAR 
passage 
“Connecting 
the Human 
Dots” 

● Kahoot link 
 



● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 
● As a class, read chapters 1-3 (14 pages). 
● Watch a video on ornithopters. 
● Students fold, design, and color their own paper airplane. 
● Distribute the FTM vocabulary list. 
● EXTENSION ACTIVITY: Clearly Freak has a BIG vocabulary. Students 

create their own dictionaries as the class travels through the book with Max 
and Kevin. Each day students will choose 3 words to add to their dictionary, 
then write the WORD + DEFINITION + SENTENCE + PICTURE for each 
vocabulary word. Students then make their own dictionary through an 
origami assignment, decorate the front and back covers, then add their first 
3 vocabulary words. 

 
 
Day 24 
Friday, 
May 13th   
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

 
Framing the Lesson: We will review some of the concepts addressed in the 
TEKS that are crucial to master in order to be successful on the STAAR test - 
inferencing, text evidence, making connections, paraphrasing/summarizing, and 
characteristics of informational text. 
 
Warm-Up: Students complete an inference bellringer. Have students write 3 
things on a notecard that describe themselves or their families. Teachers collect 
the notecard and provide the information to the class. Have the students guess 
who the person is based on the information provided. 
 
● Independently, students complete the passage from the released STAAR 

test “The Regulars”. Students must use strategies by highlighting important 
events and key words or ideas, students must annotate by providing the 
main idea of the paragraphs, and providing textual evidence for their 
answers.  

● Teachers walk around to ensure students are understanding what strategies 
to use and how to better understand the questions.  

● Teachers provide rationale for answers. 
 
Closing Activity: No closing activity.  
 
Framing the Lesson: I will have a better understanding of the concepts that 
are necessary to master in order to be successful on the STAAR test. 
 

 
● Notecards 
● STAAR 

released 
passage 
“The 
Regulars” 

 
Day 25 
Monday, 
May 16th 
 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 
 

 
Framing the Lesson: We will practice writing a summary by using GIST words.  
 
Warm-Up: On a note card, ask students if they can make a connection with 
Kevin. Students need to provide textual evidence to support their claim. 
 
READING 
 
● Tiptoe Thursday: Students wisely (and quietly) use 10 minutes to catch up 

on their dictionaries. 
● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 

 
o To review chapters 6-9, in their groups, students write an 8-word GIST 

about their assigned chapter, which means writing down the 8 most 
important words to help describe the chapter, then share their GIST 
with the class. 

o Read chapters 10 and 11 (17 pages). 
o Independently, students complete the quiz for chapters 6-10. 
o Students add 3 new vocabulary words to their dictionaries. 
o EXTENSION ACTIVITY: The author does a good job of showing the 

reader exactly what places look like so readers can picture things in 
their head – this is called imagery. Students choose 6 key events in 
chapters 10 and 11, then create a comic strip depicting the setting and 

 
● Computers 
● Thesis 

Graphic 
Organizer 

● Freak the 
Mighty Novel 

● Quiz, Chapters 
11-15 

● Dictionary 
Project 

● Blank Comic 
Strip 

● Comic Strip 
Website 

● Chapter 
Summaries (1-
11) 

● Index Card 
● Dictionary 

Project 
● Instructions on 

Writing a 
Friendly Letter 



events. This can be completed on paper, or with the help of a comic 
strip generator.  

o To review chapters 1-11, students race to put the summaries of the 
chapters in sequential order. 

o Read chapters 12-13 (16 pages). 
o Students review the summary for chapter 12, then on an index card, 

turn the summary into a “Freak-a-phrase” – write the way that Freak 
speaks. 

o Students add 3 new vocabulary words to their dictionaries. If students 
are unable to find 3 unknown words in these chapters, they can look 
back in previous chapters for additional words. 

o Students complete a summary in 20 words or less over chapters 12-13. 
 
Framing the Lesson: I will make a connection with Freak from the novel by 
making a “Get Well Soon” card. 
 
WRITING 
 
● Review the appropriate format for writing a “friendly letter” and addressing 

an envelope. 
● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 

 
o EXTENSION ACTIVITY (chapter 12): Max hates school. He has some 

hope for the next school year, but there’s no guarantee he will get to 
spend his days with Freak. Explain to students that at some point in 
their life, they have probably dreaded going to school…maybe with a pit 
in their stomach that made them want to stay in bed all day. Students 
will write an encouraging letter to Max, or a “Get Well Soon” card, 
providing advice so he can handle the difficult situations at school. 
 

● Notebook 
Paper or 
Cardstock 

● Art Supplies 

 
Day 26 
Tuesday, 
May 17th 

 

6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 
 
 

 
Framing the Lesson: We will use our inferencing skills to determine the 
contents of a chapter. 
 
Warm-Up: Tweet it! Hand students the page “Creative Tweet”. Students will 
make a connection and tweet from yesterday’s chapter as if they were a 
character in the novel in under 280 characters.  
 
READING/WRITING 
 
● Oh My Goodness Friday: Students look at the titles for chapter 14 (“Cross 

My Heart and Hope to Die”) and chapter 15 (“What Came Down the 
Chimney”) and infer what they think the chapters will be about. 

● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 
 
o Students complete the partner Mad Lib activity to review chapter 13. 
o Students continue working on their dictionaries, finish their comic strip 

from the week’s lesson, or draw a picture to go along with their letter to 
Max from yesterday. 

o Read chapters 14-15 (11 pages). 
o Students summarize chapter 14 by independently completing the 8-

word GIST. 
o In their groups, students summarize chapter 15 by creating a text 

message. 
o Students complete the quiz for chapters 11-15. 
o Students add 3 new vocabulary words to their dictionaries. 

 
Framing the Lesson: I will understand that depending on the text, sometimes 
titles can be deceiving. 
 

 
● Art Supplies 
● Freak the 

Mighty Novel 
● Summarizing 

Activities 
● Dictionary 

Project 
● Computers 

 
Day 27 

  



Wednesday, 
May 18th  
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Framing the Lesson: We will revisit character traits, the adjectives of 
personality, and theme. 
 
Warm-Up: Tweet it! Hand students the page “Creative Tweet”. Using the gist 
words from yesterday, students will summarize chapter 15 in under 280 
characters.   
 
READING/WRITING 
 
● Tell Me About It Monday: On a piece of notebook paper, students select 5 

adjectives of personality to describe themselves, then write down the 
definition of each word. 

● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 
 
o In their groups, students read the quiz questions for chapters 16-20 and 

highlight the important words. 
o As a class, read chapters 16-18 (21 pages) 
o Students add 3 new vocabulary words to their dictionaries. 
o EXTENSION ACTIVITY: Independently, students create a “Wanted” 

poster for Kenny Kane. The poster must include the following – his legal 
name, nickname, picture, 4 character traits (adjectives of personality), a 
detailed description of what he looks like, what crime he committed, and 
a reward amount. 

 
Framing the Lesson: I will create an illustration incorporating specific 
character traits for one of the main characters in FTM, and determine a specific 
theme. 
 
● OPTIONAL: NOVEL STUDY (continued) – Freak the Mighty by Rodman 

Philbrick 
● Watch It Monday: Give students an index card and ask them to write down 

their definition of a hero. Show students the video/advertisement on being a 
hero. After watching the video, ask students to write down their NEW 
definition of a hero. https://www.youtube.com/watch?v=uaWA2GbcnJU 
(“Unsung Hero”) 

● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 
 
o In small groups, students will create a SOMEBODY-WANTED-TO-BUT-

SO-THEN for chapters 16-18. Post butcher paper and have students 
create one together in their groups. 

o Read chapters 19-20 (14 pages). 
o Independently, students take the quiz over chapters 16-20. 
o Students add 3 new vocabulary words to their dictionaries. 
o EXTENSION ACTIVITY: Explain to students that while Max was being 

held captive, we saw what he went through and how he felt. What we 
didn’t see is what Kevin was doing about it! Now that students know 
what Kevin did to rescue Max, have them write a journal entry as Kevin. 
As Kevin, explain how he figured out Max was missing, what made you 
think he was in the New Testaments, and how you came up with the 
plan to free him. 

o ADDITIONAL EXTENSION ACTIVITY: Students select one of the 
following activities if they are up-to-date with their dictionaries – (1) 
draw a picture of Iggy and Loretta, (2) create a poem, song, or rap 
about chapters 18-20, (3) draw a picture of the old lady’s place, (4) 
draw a map of the New Testaments, (5) draw a map of Max and Kevin’s 
neighborhood, (6) draw a picture of Freak trying to save Max with the 
squirt gun. 

 

● Notebook 
Paper 

● Adjectives of 
Personality 
Chart 

● Quiz, Chapters 
16-20 

● Freak the 
Mighty Novel 

● Dictionary 
Project 

● Wanted Poster 
Template 

● Art Supplies 
● Hero Video 
● Index Card 
● Notebook 

Paper 
● Art Supplies 

 
Day 28 
Thursday, 
May 19th  

 
Framing the Lesson: We will show our growth in reading skills by taking our 
end-of-year reading test online. 
 

● HMH Online 
● Freak the 

Mighty Novel 
● Strips of Paper 



 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 
 

READING/WRITING 
 
● OPTIONAL: Students complete the HMH Growth Reading Measure test 

through HMH Online. Students will be able to see how they have 
progressed throughout the year and know where they stand in regards to 
lexile. 

● Think About It Tuesday: Students write down their ideas on what they 
could do with superhero powers. 

● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 
 
o Students do NOT read the questions for chapters 21-25 as this will give 

away the ending of the book. 
o In groups, have students review chapters 19-20 by creating a bumper 

sticker to summarize one of the chapters. 
o As a class, read chapters 21-22 (12 pages). 
o Distribute whiteboards. In groups, students write down the key events 

for chapters 21-22, then infer what they think will happen next. 
o Hold a celebration for Freak’s birthday. 
o Students add 3 new vocabulary words to their dictionaries. 
o Distribute the list of idioms contained in the novel. 
o EXTENSION ACTIVITY: Explain to students that on page 136 it says, 

“It all goes to show, like Grim says, that you can’t always judge a book 
by the cover.” This is an idiom that means you shouldn’t judge someone 
from their appearance. Students research popular idioms, find one they 
really like and understand, then create a drawing representing both the 
“real” and “literal” meanings of the idiom. 

 
Framing the Lesson: I will better understand both the “real” and “literal” 
meanings of an idiom. 
 

● Art Supplies 
● Whiteboards 

and Markers 
● Celebration 

Supplies 
● Dictionary 

Project 
● List of Idioms 

 
Day 29 
Friday, 
May 20th 
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Framing the Lesson: We will put ourselves in the characters shoes and gather 
evidence to determine if Kane is guilty or innocent. 
 
READING/WRITING 
 
● OPTIONAL: NOVEL STUDY – Freak the Mighty by Rodman Philbrick 

 
o As a class, read chapters 23-25 (13 pages). 
o Ask students to reflect on the discussion from another lesson regarding 

what makes a hero. Ask them who is a hero in their eyes…Max? Kevin? 
Give students 15 minutes to formulate the following questions into a 3 
paragraph essay: (1) What does a hero look like? (2) How does a hero 
act? (3) What does a hero think about? (4) How does a hero feel? (5) 
Who is your hero? 

o Students put the finishing touches on their dictionaries. 
o EXTENSION ACTIVITY: Split the students into groups and provide 

them with a piece of butcher paper. Explain to students that they will be 
doing a giant drawing of Freak and Max; everyone MUST participate. 
Each group should pick a leader that will decide who draws the various 
parts of the picture. 

o In groups, students begin to work on a mock trial over Freak the Mighty. 
Each group must assign everyone a part and provide textual evidence 
to support their claims.  

 
Framing the Lesson: I will work with a group to create a mock trial over 
Kenneth Kane. 
 

 
● Freak the 

Mighty Novel 
● Dictionary 

Project 
● Notebook 

Paper 
● Butcher Paper 

 
Day 30 
Monday, 
May 23rd  

 
● Option 1: Show the movie, “The Mighty”, which is the media version of the 

novel, Freak the Mighty. 

 
● Movie 
● Permission 

Slips 



 
6.5E 
6.5F 
6.6C 
6.6D 
6.8Di 

● Option 2: Finish group project over  the mock trial for the novel Freak the 
Mighty. 

 
Day 31 
Tuesday, 
May 24th 
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● Option 1: Finish showing the movie, “The Mighty”, which is the media 

version of the novel, Freak the Mighty. 
● In groups, and as a class, compare and contrast the movie and text 

versions of Freak the Mighty. 
● Option 2: Finish and present the mock trial to the class.  

 
● Movie 
● Permission 

Slips 
● Venn 

Diagrams 

 
Day 32 
Wednesday, 
May 25th 
  
 
 

 
EARLY RELEASE 

 
● The students will write a short paragraph or letter to the sixth grade 

students next year. They will offer advice and encouragement. They will 
describe the school, the teachers and what they loved most about this 
school year. 

●  

 

Accommodations for 
Special Populations 

Accommodations for instruction will be provided as stated on each student’s (IEP) Individual Education 
Plan for special education, 504, at risk, and ESL/Bilingual.  

 
 


